
The Pupil Premium 
The Pupil Premium – What Is It?  

Pupil Premium is extra funding given to schools to improve the attainment and educational outcomes for children from low-income families who are known to 
be eligible for free school meals (FSM), those who have been eligible for FSM in the last six years (also known as Ever 6 FSM) and children looked after by 
the local authority (LAC).  Schools are held accountable for the spending of the Pupil Premium grant; performance tables and the school Pupil Premium 
report will capture the achievement of disadvantaged students covered by the Pupil Premium.  
 

Is My Child Eligible for Free School Meals and Pupil Premium Funding? 
Your child may be eligible for Free School Meals - and according to Pupil Premium - if you receive any of the following benefits: Income Support, Income –
based jobseekers allowance… child tax credit and have a gross national income of £16,190 or less. Please use the link to apply for Free School Meals 

through Islington Local Authority: https://www.islington.gov.uk/children-and-families/benefits-and-financial-support/free-school-meals-and-

uniform-grant 
 

The Pupil Premium at Laycock School 
 

Through Pupil Premium spending, we intend to ensure that disadvantaged pupils are as successful as their peers in achieving good progress, 
attainment and mental health. We understand children eligible for Pupil Premium funding face a number of barriers and challenges that can limit 
their educational achievement, compared to their peers. Pupil Premium students are not a homogeneous group, at Laycock School, the causes 
and consequences of disadvantage are varied: some Pupil Premium pupils experience multiple barriers, whereas others may have a specific 
issue that affects their learning. Students eligible for the Pupil Premium are more likely to be low attaining than other children. However, tackling 
disadvantage is not only about supporting low attaining, but also ensuring high and middle attainers our stretched and challenged during their 
time at Laycock School. We also identify and target other children at the school, who are not eligible for Pupil Premium funding, but also face 
many of the same barriers and hardships.  
 

We implement a ‘whole school’ approach, that delivers ‘for all’, ensuring that every child, including disadvantaged and other target groups, are 
provided with an equal opportunity to access quality first teaching and make the next steps in their learning but also receive targeted levels of 
support that respond to their particular needs. We intend to maximise the impact of outcomes for disadvantaged children and other target groups 
by constantly developing the quality of teaching, implementing high quality interventions and using evidence informed approaches to tackle 
wider barriers. This approach begins in our Early Years provision, where many PP children arrive behind others, particularly in the area of 
communication and language. 
 

The strategic use of Pupil Premium funding allows us to maximise attainment and make an impact on outcomes regardless of a child’s 
background or starting point. We follow a framework of regular assessments, followed up with pupil progress meetings, which enable our 
teachers to closely monitor and track the attainment of all pupils including Pupil Premium children. We ensure that any interventions we use are 
well thought out, well planned and well delivered. The Education Endowment Toolkit and other evidence based research are used to inform our 
allocation of Pupil Premium funds, and to stimulate support initiatives to combat barriers to learning, reduce gaps in attainment, and raise self-
esteem and emotional wellbeing. We have developed these robust procedures to ensure we make a positive difference to our disadvantaged 
children, and give them every chance to succeed at Laycock School and beyond. 

https://www.islington.gov.uk/children-and-families/benefits-and-financial-support/free-school-meals-and-uniform-grant
https://www.islington.gov.uk/children-and-families/benefits-and-financial-support/free-school-meals-and-uniform-grant


 

Laycock School Pupil Premium Strategy 2021-22 

PUPIL PREMIUM SUMMARY INFORMATION 

Academic Year  2021-22  Total Budget  £228,305 
(approx) 

% of EAL students 
eligible for PP/FSM6 

27% 
 

Date of most recent PP 
review Autumn 2021 

% of pupils eligible for 
PP/ FSM 
 

42%  % of White UK 
eligible for PP/ FSM6 

46%  
 

% of Caribbean 
eligible for PP/FSM6 

49% 
 

Date of Next PP review  
March 2022 

% of SEND/ EHCP 
students eligible for 
PP/FSM6 

65% 
 

 
 

BARRIERS TO ATTAINMENT FOR PUPIL PREMIUM CHILDREN AT LAYCOCK SCHOOL  

A Less able to access classroom strategies that are aimed at reducing gaps in attainment and securing expected levels in reading, writing 
and maths. 
Analysis of a range of data (including scrutiny of children’s responses to teacher feedback, learning walks, lesson observations) demonstrated that 
a higher percentage of Pupil Premium children show less sense of agency and control over their learning, and this barrier becomes more 
exaggerated over time. Disadvantaged children may be less willing to take risks with activities, and can be more anxious about making mistakes. 
This ‘fixed mindset’ and lack of ability to employ meta-cognitive strategies, often results in a child being less able to reflect on their learning or invest 
in the benefits of participation. This is especially evident in numeracy – where the belief that there was a ‘right’ answer is especially strong, and 
opportunities for discovery and investigation sometimes remained unexplored. 

B Less Pupil Premium children achieve ‘greater depth’ at the end of key stages 

At Laycock School, a proportion of children from disadvantaged backgrounds have limited access to positive role models this can cause them to 
lack aspiration, and belief that they can be successful in education. Analysis by the Sutton Trust shows that many disadvantaged pupils who are 
high performing at key stage 2 fall significantly behind their peers by key stage 4. This underachievement is also reflected in the low proportions of 
disadvantaged pupils progressing to higher ranked universities after key stage 5. This research suggests that academic success for disadvantaged 
more able pupils relies on supporting children to become resilient, self-motivated learners in addition to providing greater depth ‘stretching lessons’.  

C Attendance and Punctuality  
A significant barrier to progress for disadvantaged pupils at Laycock School is attendance. Poor attendance and punctuality cause children to fall 
behind and create gaps in their learning. At Laycock School there are a higher proportion of Pupil Premium children who are persistently absent or 
late for school, compared with non-PP children. Underlying causes of poor attendance at Laycock School that require attention include: reduced 
parental engagement, lack of extended family support, partnership working with health and instilling in parents/carers the value attached to education 
and the critical importance of being in school every day on time.  

D Speech, Language and Communication Needs – poor baseline on entry in Early Years 

Speech, Language and Communication skills and language deprivation are significantly lower for disadvantaged children on entering Early Years 
provision at Laycock School. We also have a number of children requiring the support of the Whittington NHS Speech & Language Therapy Team. 



The ability to communicate is an essential life skill for all children and it underpins a child’s social, emotional and educational development. As 
children progress through the school, poor oral language and limited vocabulary impacts on their ability to write complex sentences, answer higher-
order reading comprehension questions and participate fully in wider curriculum enquiry based investigations. 

F Pupils with Overlapping Additional Needs  
A significant number of children receiving the grant have overlapping additional needs (such as SEND, EAL, gender, ethnicity, term of birth etc) 
which should be considered when planning interventions. Over 60% of pupils on the SEND register, are also eligible for pupil premium. The dual 
barriers of socio-economic need and special educational need can affect pupils’ attainment, progress and inclusion in wider school life. Rigorous 
assessment is required to identify gaps in learning and specific difficulties that cause barriers to effective progress. It is crucial that ambitious targets 
are set and appropriate support is given to develop both academic and social skills. 

G Physical Health, Mental Health and Emotional Wellbeing  
Poverty can reduce families’ access to resources and choices around key areas such as diet, exercise and housing.  At Laycock, a number of our 
disadvantaged families are living in poor quality, insecure housing, lack of extended family support, or coping with physical and mental ill-health, or 
dealing with crime, domestic violence and substance misuse. These issues can lead to children experiencing a higher rate of ‘adverse life 
experiences’. This exposure to day-to-day stress can contribute to poor mental health, a lack of emotional regulation and social skills, and diminished 
executive function skills that will affect a child’s ability to successfully learn and thrive in a school environment. Executive function skills support 
learning and play a significant role in: controlling impulses, paying attention, planning and organising time and materials, remembering information 
and responding appropriately to social and stressful situations. 

H Experience of Complex Trauma 
A small number of children eligible for Pupil Premium in our school have experienced complex trauma. This is where a child has been exposed to a 
number of overwhelming negative life events and experiences that happen over time. Situations that might be considered traumatic include: violence; 
family trauma; refugee and immigrant trauma; medical issues; profound poverty and experience of disasters. Research has shown that exposure to 
complex trauma can impact on a child’s long-term development and ability to learn and relate to peers in school. Children who have experienced 
this level of trauma often present with significant social, emotional and mental health issues, and require intensive support. 

I Parental Engagement  
A higher percentage of parents from disadvantaged backgrounds have additional needs and face external difficulties. This may affect their ability to 
engage with school systems, provide regular routines and support children with their learning at home. Increased parental need can also result in 
children becoming ‘young carers’ where they take on domestic chores and other forms of helping which are usually parent responsibilities.  

J Access to enrichment and wider educational activities (cultural capital) 

Some home environments can only provide a limited range of experiences for children. Disadvantaged children may have less access to resources 
such as books, toys, digital technology and online learning. Additionally, children may have fewer opportunities to build cultural capital and life 
experiences due to lack of access to memorable family outings or holidays, school residential trips or afterschool clubs.  

  



PLANNED EXPENDITURE 

Academic Year  2021-22 

1. Quality First Teaching for all  

Desired Outcome Chosen action/ 
approach 

What is the 
evidence and 

rationale for this 
choice? 

 

How will you ensure it is 
implemented well? 

 

Staff lead 
 

Monitoring and 
Evaluation 

 

Continued improved 
attainment for all children in 
Reading and Writing 
especially in Greater Depth.  

 

Quality CPD to increase 
subject knowledge and 
pedagogy. Targeted support 
for vulnerable pupils and 
those not on track – together 
with their parents. Greater 
support from large 
curriculum team with a focus 
on enrichment of curriculum 

 

School’s data shows that 
writing is an area for 
development and for PP 
children, PP white British 
and Caribbean boys in 
particular. 
We want to ensure that 
neither gender, socio-
economic background, 
ethnicity, term of birth is a 
barrier to the progress 
children make in their 
writing. We want children to 
be inspired to write and 
choose to write for a range 
of reasons. We will ensure 
parents are involved in this 
and utilise time spent at 
home e.g. during holidays.  

 

Deputy Head (A Laz) and Local Authority 
English lead to work with Laycock English 
Lead to improve pedagogy, practice and 
outcomes.  
Curriculum review has begun to ensure it is 
relevant in meeting the needs of all pupils. 
SLT and English lead monitoring of recorded 
learning and data.  
Pupil Voice  
Book Looks 
Learning walks 
Flipchart and planning support for teachers  

A Laz  
K Heath 
SLT 

Termly review of data 
from summative test 
 
Termly Pupil Progress 
meetings 

 
Termly book looks/ 
monitoring  

Improved attainment for 
children in Reading.  

 

Whole Class Reading has 
been implemented across 
the school, this coincided 
with LA training for staff.  
Whole school launch of 
online homework reading 
programme (Oxford reading 
Buddy) 
Yr1 2nd year of Tutor Mate 
reading programme  
Staff consistent in order to 
build positive relationship 
and love of reading. Use of 
O Track, formative 
assessment, scrutiny of 
Oxford Reading Buddy and 
child voice towards 

We want to invest some of 
the PP in longer term 
change which will help all 
pupils. Many different 
evidence sources, suggest 
developing effective reading 
comprehension strategies is 
an effective way to improve 
attainment across all 
subjects and it is suitable as 
an approach that we can 
embed across the school. 
The development of these 
skills will be built into 
Reading lessons across the 
school.  

 

SLT Lead will monitor teaching, expectations 
and outcomes. Class teachers and SLT will 
know which children need support to diminish 
the difference.  
English Lead will monitor standards across 
the school and identify trends and patterns to 
address. English Lead (with deputy head) will 
map out CPD across the Year to address 
these and improve teachers’ subject 
knowledge and the provision across all Key 
Stages.  

 

A Laz  
K Heath 
SLT 

Termly review of data 
from summative test 
 
Termly Pupil Progress 
meetings 
 
Termly book looks/ 
monitoring  



identification of children who 
are eligible, vulnerable or 
not on track for reading 
daily,  

 
Improved attainment for 
children in Reading and 
Mathematics (linked to 
reviewed curriculum and 
cross-curricular learning 
outcomes)  

 

Externally led review of 
Mathematics carried out in 
previous year 
Focus on pedagogy 
especially in regards to 
Mastery  
Parents workshops and 
targeted support for children 
who are eligible, vulnerable 
or not on track.  

 

We are keen to improve our 
attainment and progress in 
mathematics against those 
of similar, and the highest 
performing, schools in the 
borough as well as 
Nationally. SLT will continue 
work with colleagues Trust 
to evaluate the quality of 
teaching, learning, marking 
and feedback in this area 
with specific focus on 
continuing ‘maths meeting’ 
and use of White Rose’ 
maths scheme to support 
application and reasoning 
skills  

Math Lead with Deputy head to review intent, 
implementation and impact. This will be 
driven from the analysis of data and 
outcomes from monitoring. Moderation to 
ensure consistency of expectation and the 
sharing of good practice will underpin 
improvements. 
 

 

A Laz 
R Howard 
SLT 

Termly review of data 
from summative test 
 
Termly Pupil Progress 
meetings 
 
Termly book looks/ 
monitoring  

Raise the attainment of 
percentage reaching 
expected and higher 
standards in Reading and 
Maths  

 

Use of HLTA in Yr 2, 5, and 
6 to support teachers to 
target high attaining pupils in 
lesson 
 
DHT/ AHT to teach high 
attaining pupils in Year 2, 5,  
6 for Mathematics and 
English. 
 
Standards & Data manager 
to arrange targeted booster 
lessons to increase number 
of children reaching 
expected standard.  

 

This experienced teaching is 
focused on stretching 
identified children beyond 
Age Related Expectations 
(ARE) in English and 
Mathematics  
Recent Sutton Trust 
research has shown that 
disadvantaged but bright 
pupils fall behind at school, 
and it is important that 
schools use their premium 
funding where appropriate to 
provide stretching lessons 
for able disadvantaged 
pupils  

Inclusion manager and standards & data 
manager will support teachers to best identify 
the children’s needs, with first reference to 
Pupil Premium children. Effectiveness of 
teaching, learning and progress will be 
assessed during termly Teaching and 
Learning reviews, learning walks, book looks 
and pupil progress meetings.  

 

 Termly review of data 
from summative test 
 
Termly Pupil Progress 
meetings 
 
Termly book looks/ 
monitoring  

Data & Pupil Premium 
Review  

 

HT, AHT (Inclusion and 
Standards & Data) and 
governors review PP data 
across the school and 
review actions needed. 
Senior Leaders and class 
teachers scrutinise data for 
year groups and discuss any 
action needed in pupil 
progress meetings 

Embedding of new O Track 
data system (stared in 
previous year) 
Full audit of processes and 
procedures to evaluate the 
impact of current practice 
and identify how Laycock 
can further improve the 
value made from pupil 
premium funding – 

HT, Inclusion manager, standards and data 
manager and SENCO develop Pupil 
Premium action plan for 2021-22. Ensure 
action plan addresses and informs School 
Improvement and Development Plan (SIDP)  
Subject Leads to address priority areas to 
drive improvements. Governors linked to key 
areas to provide challenge and support 
where needed.  

AHT (Inclusion/ 
Standards & 
Data) 
SENCO 
Subject Leads 
Governors  
DHT 

 

 



Subject Leads analysing 
data and addressing actions.  

 

particularly in light of COVID 
towards 2021-22 year. 
Actions taken after review to 
maximise progress of 
identified pupils.  

 

 

To ensure that children in 
receipt of Pupil Premium 
funding make good or better 
progress from their starting 
points  
 

To secure good or better 
teacher across years 1-6 
 
Deputy Headteacher for 
Teaching and Learning – 
securing quality-first teaching 
across KS1/2, including use of 
individualised CPD programmes 
and incremental coaching  
 

‘For poor pupils the 
difference between a good 
teacher and a bad teacher is 
a whole year’s learning.’  

(Sutton Trust) 

Higher percentage of Pupil Premium children 
will make good or better than good progress 
throughout the year 
 
A reduction in the attainment gap of FSM and 
non FSM pupils at the end of KS1 and KS2 in 
Reading, Writing and Maths  
 
Quality first teaching and an inclusive 
approach will help reduce barriers to learning.  
 
O Track online assessment tracker to be kept 
up to date for all children.  
 
Children at risk of not making expected 
progress will be discussed at termly pupil 
progress meetings and meetings with their 
parents.  
 
100% of teachers meet good or better 
standard 
 

A Laz  
SLT team  
A Perera 

Half termly data 
analysis, monitoring of 
books, teaching and 
environment  
 
Pupil Progress Meetings  
 
Triangulation in 
Inclusion team meetings  
 
Termly Review of 
impact in Head 
Teachers report  
 
Annual Review with 
governors  
 
Teacher appraisals and 
CPD 

 
 

2. Targeted Support  

Desired Outcome Chosen action/ 
approach 

What is the 
evidence and 

rationale for this 
choice? 

 

How will you ensure it is 
implemented well? 

 

Staff lead 
 

Monitoring and 
Evaluation 

 

Improved language 
development of pupils in 
Reception (and Y1)   
 

Nuffield Early Language 
intervention (NELI) 20 week 
programme for children in 
Reception identified  

 
 
 
 

Baseline for PP children and 
other target groups arriving 
in Reception is significantly 
behind. It is vital that 
children make accelerated 
progress from low starting 
points to diminish the gap as 
they progress through the 
school 

All reception children are assessed for 
eligibility for programme 
 
Children identified for EYFS manager & 
teacher/ AHTs / Inclusions Managers are 
tracked  monitored through regular 
observations in areas of provision and half 
termly assessment by key workers.  
 

A Perera 
D Evans  
SENCO 
 

Summer Term 
implementation of 
speech and language 
booster programme  



TAs complete NELI training  

 
 

Use experienced teachers to 
deliver the most effective 
use of targeted support  
 

Employment of 3 
experienced teachers to 
create an additional small 
class for children behind age 
related expectations/ 
additional SEND needs in 
Y1&2/ Y3&4 and Y5&6  
TAs allocated for all 3 
smaller classes in order to 
meet higher needs and 
deliver speech and 
language/ OT/ ASC  
programmes  

Reduction of all class sizes 
in Yr 1, 2, Yr 3 and Yr 4 and 
5   
Smaller class sizes mean 
disadvantaged pupils can 
access more of teachers’ 
time through Quality First 
Teaching  
(EEF) 
 
 

Effectiveness of teaching, learning and 
progress will be assessed during termly 
Teaching and Learning reviews, learning 
walks, book looks and pupil progress 
meetings.  
Use of external specialist (SALT, The Bridge 
Outreach, NRC, EP, CAMHS) to support 
good practice  

A Perera 
SENCO 
HT 

Termly review of smaller 
learning classes in pupil 
progress meetings  

Use experienced teachers to 
deliver the most effective 
use of targeted support  
 

Assistant Headteachers 
identified to lead smaller 
group teaching of core 
areas. This ensures ‘quality 
first’ teaching.  

 

Some of the pupils need 
targeted support to catch up. 
This is a methodology which 
ensures that teaching is 
provided by experienced 
teachers and has been 
recognised as effective 
practice during external 
reviews of teaching and 
learning  

 

Class teachers will work with inclusion 
manager to identify what best meet the 
children’s needs, with first reference to Pupil 
Premium children. Effectiveness of teaching, 
learning and progress will be assessed 
during termly Teaching and Learning 
reviews, learning walks, book looks and pupil 
progress meetings.  

 

A Perera 
D Evans  

 

Higher rates of attainment 
for pupils eligible for PP in 
phonics  
 
PP children with additional 
difficulties in phonics make 
swift progress from low 
starting points  

Yr 2: Use of 3 teachers and 
1 HLTA in Year 2 to deliver 
RWI programme across Yr2 
cohort. Thereby ensuring 
small group support for all 
children in phonics  

NFER research identifies 7 
most effective ways to 
support disadvantaged 
pupils’ achievement – 
schools are: 
5: Deploying staff effectively: 
schools devolve 
responsibility to frontline 
staff, use their best teachers 
to work with pupils who need 
the most support and train 
teaching assistants to 
support pupils’ learning’ 
 

Yr 2 half termly review and tests to monitor 
progress and adjust groups. Close work with 
HLTA to ensure consistency of practice.  
 
Monitoring and support from phonics lead to 
ensuring high quality delivery and 
identification of children requiring extra 
support  
 
Assistant SENCO in provided targeted 
support to small group of Y2 children 
struggling to progress in phonics  
 
Same model used for Year 1 team from 
Spring 2021 towards phonics tests in 
summer 2021  

A Perera 
S Biles  
Class Teachers  

 

To improve engagement of 
learning for PP and other 
vulnerable groups during 
COVID 19 lockdown 
 

To assign computing 
curriculum lead x 3 days per 
week of parent support to 
access online learning. 
 

Data gathered during 2020 
lockdown shows that PP 
children had some of the 
lowest access to learning at 

PP children with little access to learning at 
home high on list for invitation to partial 
opening / weekly parent support phone calls 
and hard copy work packs  
 

A Perera  
E Spick  
D Evans 
B Wall  

 

Half Termly Monitoring 
by Deputy Head , 
Literacy and numeracy 



To minimise growth of 
attainment gap between PP 
and other children during 
lockdown 

DFEE bid and purchase and 
set up of IT devices and 
dongles for home use (for 
January 2021 lockdown) 

 
Photocopying and postage 
of learning packs for families 
struggling to fully access 
online learning during Jan-
Feb 2021 partial and 
closures of years groups in 
Nov and Dec 2020 
 
To purchase additional 
resources, when required 
relevant to meet individual 
FSM needs and to support / 
accelerate their learning 
within the curriculum.  

Including: 
Concrete maths resources 
and specific phonics 
resources for new RRI 
phonics scheme 

home due to lack of ICT 
devices and internet 
 
Parent voice through 
inclusion team phones also 
state concerns over use of 
internet and also parents 
ability to help child to 
complete tasks  

During lockdown, creation of pupil 
engagement register created for every class 
in school, to enable teachers and SLT to 
identify and target children who had limited 
access to learning during lockdown  
 
Progress meetings (with reception and yr 1) 
on return to school will highlight specific 
needs of individuals. 
 

Close monitoring of the pupil’s attainment will 
be carried out on return to school in Spring 
2021 to triangulate information gather during 
lockdown 

lead on use and impact 
of resources  
 

      
      

 

3. Other approaches   

Desired Outcome Chosen action/ 
approach 

What is the 
evidence and 

rationale for this 
choice? 

 

How will you ensure it is 
implemented well? 

 

Staff 
lead 

 

Monitoring and 
Evaluation 

 

Improved attainment in 
English and Mathematics for 
selected year groups (y6, 
y2, y5) 
 

Teachers to provide pre-
school intervention lessons 
for targeted pupils. This will 
be provided for a small 
group of selected pupils for 
30 minutes before school for 
2 days a week and runs 
alongside breakfast club.  
 

 

To intervene as soon as 
possible to address gaps in 
understanding for pupils. 
Response to prior 
assessments of knowledge 
in learning. Interventions will 
be provided by teachers  

 

Teachers will identify work to be covered and 
pupils identified. The success will be 
monitored by targeted children remaining on- 
track for ARE, or better throughout the year  

 
Thorough analysis of attainment and 
progress through the Pupil Progress 
Meetings  

 
Summative assessment results including Y2 
phonics test 

A Perera 
SENCO 

 



Improve reading confidence 
for middle achieving PP 
children in Y1  

Tutor mate reading 
programme for selected 
children – priority PP 
children requiring a boost 

Many children do not have 
parents who are able to 
support them with reading at 
home. This programme 
ensures children have an 
extra adult to read with them 
on a daily basis. This has 
been particularly useful in 
lockdown, as children were 
still able to access the 
reader via special laptop  

Reading progress tracked through termly 
phonics and reading assessments  
 
Impact reviewed in termly pupil progress 
meetings  

K Heath 
Y1 Class 
Teachers 

 

Identification and support for 
children with specific 
learning needs in reading 
and spelling (dyslexia)  

Use of ‘Nessy dyslexia 
diagnostic’ to show need in 
this area 
 
Use of ‘Lexia’ computer 
programme to support 
children with a specific 
learning need in SPAG 

 
*Lexia programme has only 
been able to start in Spring 
Term, due to COVID 19 
restrictions  

There is a significant group 
of PP children, particularly 
PP white British that have 
additional needs in the area 
of phonics, reading and 
spelling acquisition. Without 
support, they can become 
switched off learning across 
the curriculum and develop 
low self esteem in writing/ 
reading activities  
 
Lexia is a computer 
programme that has proven 
results in boosting the 
acquisition of spelling/ 
reading/ phonics skills. 
Impact is maximised by 
ensuring frequent access  

Inclusion teacher (AS) to ensure all children 
are monitored on weekly basis and teachers 
alerted to any pupil that has not completed 
enough hours  
Additional worksheets are provided for pupils 
that have been identified by the program to 
require help in a specific area 
 

Progress is tracked on half termly basis, 
further assessment of children not making 
rapid progress.  

AS 
AP 
Class 
teachers 

 

Improved attainment in Y1,2 
5 and Y6  in English and 
Mathematics  
 

HLTAs to run 1:1 session for 
identified pupils in Y 1, 2, 5 
and 6  
Including SEN (5 min 
phonics, 5 min maths) and 
speech and language 
programmes 

 
Allows teacher opportunity 
to identify and target 
children for support from TA 
and teacher. Ensuring all 
children have access to 
quality first teaching in 
addition to 1:1 intervention  

Research identifies that if 
HLTA given clear instruction 
by teacher 1:1 teaching has 
a very good impact on 
achievement.  

 
The EEF states that 
"Overall, the pattern is that 
small group tuition is 
effective."  
 

EEF says: "Evidence 
indicates that one to one 
tuition can be effective, on 
average accelerating 
learning by approximately 
five additional months’ 
progress."  

Thorough analysis of attainment and 
progress through the Pupil Progress 
Meetings.  
 
6 weekly review and discussion of progress 
with inclusion manager and SENCO 
 
 

A Perera 
D Evans 

 



 
 
 

Improved attainment in 
reading by end of KS1 

Training 2 TAs to support 
word recognition and 
reading fluency using 
incremental sight word 
rehearsal and incremental 
reading  

Programmes introduced 
through Sam Rhodes 
outreach team to support 
children requiring additional 
support to gain reading 
fluency and confidence.  
Trialled at Laycock school 
(in past 2 years) with good 
progress made by pupils 

Requires TAs to deliver programme in Y1 
and Y2 Spring and Summer term.  
6 weeks should show progress with some 
children completing within 8-12 weeks 
 

 

A Perera 
 

 

 
 
 

4. To engage and inspire academic achievement for disadvantaged children through a creative curriculum  

Desired Outcome 
Increased opportunities for 
PP pupils.  

 

Chosen action/ 
approach 

What is the 
evidence and 

rationale for this 
choice? 

 

How will you ensure it is 
implemented well? 

 

Staff 
lead 

 

Monitoring and 
Evaluation 

 

Access to educational 
enrichment experiences for 
all  

 

To ensure that all children 
are able to attend the 
residential trips and visits by 
subsidising these  

 

This universal benefit is 
planned to reflect the falling 
income for vulnerable 
families as a result of the 
government’s welfare 
reforms and job losses 
during COVID 19 lockdown  

 

Take up of this subsidy will be monitored by 
the school’s Finance Officer.  
 

 

AP 
ES 
HT 
MH 

 

Ensure targeted children 
have a good start to their 
learning day at school  

 

Provide Breakfast Club 
catering for up to ninety 
children and fund 
attendance for 
disadvantaged or vulnerable 
pupils  

 

This provides a location for 
social and emotional 
learning as well as a 
balanced nutritional 
breakfast. 
This good start to the day 
has also had a good impact 
on attendance and 
punctuality and therefore in 
all aspects affects the 
children’s readiness to learn  

 

Provision is overseen by P4A company who 
work alongside the EWO and Inclusions 
Team to ensure that the correct children are 
targeted, in addition to working families 
 
Monitor take up of after school clubs  

AP 
ES 
HT 
MH 

 

Increased involvement in 
sports, music and targeted 
motor skill development  

Provide enhanced access to 
after-school sports provision 
for targeted pupils by 

The impact of sports 
participation is built upon 
team and individual learning 
behaviour skills that enable 

Monitor impact of Physical education 
activities, music and art and the additional 
enrichment of the curriculum. 
 

AP 
ES 
HT 
MH 

 



 increasing the number of 
opportunities available.  

 

the children at Laycock to 
access their learning in a 
calm and intelligent manner. 
We are sure that the role of 
sport in developing these 
core academic skills is 
significant and therefore we 
are keen to give as much 
opportunity to our children 
as possible. This includes 
yoga/ mindfulness activities 
and access to structured/ 
adult supported play, music 
and art clubs  

 

Select PP children to join after school clubs 
run by P4A 
 
Select PP children to join holiday club run by 
P4A  
 

Take up of this subsidy will be monitored by 
the school’s Finance Officer.  
 

 

Subject 
leads 

 
 

5.To support parents in engaging with the school in order to provide effective support at home for their child  

Desired Outcome Chosen action/ 
approach 

What is the 
evidence and 

rationale for this 
choice? 

 

How will you ensure it is 
implemented well? 

 

Staff 
lead 

 

Monitoring and 
Evaluation 

 

Increase attendance of 
identified PP groups so it is 
inline with the whole school 
target of 96% 
 
Reduce % of PP children 
responsible for absence so it 
in line with LA 5.4% 
 
Reduce number of PA’s  in 
line with LA 9.8% 

Employment of full time 
Educational Welfare officer 
to provide care and promote 
the welfare of all of our 
vulnerable pupils.  
 

EWO to work closely with 
parents enabling them to 
support their children’s 
learning can be an effective 
way to raise aspiration in 
children and their parents.  
 
Developing close 
relationships with parents 
helps to unpick and address 
complex barriers hindering 
good attendance and 
positive attitude to education  

 

At Laycock, PP children 
form a significant number of 
children who are identified 
as persistent absentees with 
90% or below attendance  
 
Improving attendance forms 
part of the School 
development and school 
improvement plan 
 
NFER research identifies 7 
most effective ways to 
support disadvantaged 
pupils’ achievement – 
schools are: 

Addressing behaviour and 
attendance. School ensure 
effective behaviour 
strategies are in place, 
respond quickly to poor 
attendance and provide 

Attendance action plan defining key 
strategies, roles and responsibilities 
 
Tracking of persistent absence children every 
half term – including traffic light monitoring 
system for target children  

 
Inclusion manager and EWO attend LA 
attendance half termly meetings  
 
Use of school EWO to support attendance 
action plan through targeted family 
intervention and communication with hard to 
reach families  
 
Use of learning mentors to engage children 
and encourage good attendance 
 
Use of attendance monitor programme to 

analyse attendance data  
  

A Perera 
Esther 
Spick 
S Brownson 
(supporting 
deaf 
families)  
 

Attendance meetings twice a 
half term – appraising 
progress and impact of 
action plan strategies  



strong social and emotional 
support, including through 
working with families.  
 
 

The parental engagement of 
families will be increased 
through early intervention, 
close working with all 
agencies and additional in- 
school support.  
 

Learning mentors, Inclusion 
Manager EYFS manager 
and EWO to support:  
 

Developing close 
relationships with parents 
helps to unpick and address 
complex barriers hindering 
good attendance and 
positive attitude to education  
 
 
COVID engagement of 
parents through video 
conferencing. Workshops 
held in: child anxiety, 
support child sleep, phonics, 
use of Class Dojo to access 
online work during partial 
lockdown. 
 

Parents who are engaged 
effectively in society are 
known to be more effective 
at raising aspiration and 
expectations with their own 
children, in turn enhancing 
progress and attainment.  
 

Increased emotional and social support for 
disadvantaged children to narrow attainment 
gaps with peers.  
 

E Spick  
A Perera 

Timetable of sessions.  

Evaluation and reviews by 
parents.  
Evaluations by children.  
My Views completed with 
FSW.  
Review meetings with FSW 
and Safeguarding Lead.  
 

Develop computer literacy, 
and access 

 

IT workshops with children 
at school focusing on 
accessing Class Dojo, 
Mathletics, Oxford Reading 
Owl, TT Rockstars and 
school website  
 
Gathering information about 
need for devices or dongle  

During lockdown, it became 
evident that a significant 
percentage of our parents 
have low IT skills, this 
affects their ability to 
progress in the world in 
addition to disadvantaging 
their children – particularly 
during lockdown 

Parent survey at end of workshop 
Monitored by teachers checking 
improvement in homework  
Follow up workshops to gage progression of 
understanding 
Signposting of parents fro addition computing 
courses 

D Evans 
B Wall  
A Perera/ 
inclusion 
team  
E Spick  
DHT 
HT 
 

 

 
 

5. To support pupils’ social/ emotional needs alongside teaching strategies  

Desired Outcome Chosen action/ 
approach 

What is the 
evidence and 

rationale for this 
choice? 

 

How will you ensure it is 
implemented well? 

 

Staff 
lead 

 

Monitoring and 
Evaluation 

 

Improved mental health and 
wellbeing for learning children 
with underlying trauma  

CAHMS in-school clinician 
working with high 
percentage of PP children 

The EEF states, ‘Overall, it 
is clear that reducing 
challenging behaviour in 

Increased assessment of children with a range of 
emotional and behavioural needs (and suspected 

A Perera 
E Spick  
HT 

Half termly review 

 



and families. Clinician able 
to make phone calls and 
support referrals during 
lockdown period 

 
Schools Wellbeing Service 
programme supporting 
parents of children (with 
SEMHD) who would not 
meet the threshold for 
CAMHS support  

schools can have a direct 
and lasting effect on pupils’ 
learning.’ 
 
Targeted interventions for 
those diagnosed or at risk of 
emotional or behavioural 
disorders produce the 
greatest effects.’ 
 

ADHD/ ASC) and to identify support for the 
children, families and staff within school.  
 
Support facilitate multi-agency working within the 
school to support vulnerable families. 

Monitoring impact against 
exclusions, behaviour 
incidents and parental 
engagement  

 
Teacher and parent voice  
 

Improved mental health and 
wellbeing for target children 

Employment of school 
councillor  
 
School counsellor undertook 
phone calls with parents 
during partial closure Jan –
Feb 2021  

The EEF states, ‘Overall, it 
is clear that reducing 
challenging behaviour in 
schools can have a direct 
and lasting effect on pupils’ 
learning.’  
 
Targeted interventions for 
those diagnosed or at risk of 
emotional or behavioural 
disorders produce the 
greatest effects.’ 
 
 
 

Support facilitate multi-agency working within the 
school to support vulnerable families. 
 
Supporting staff within schools to employ 
trauma informed strategies to improve daily 
school experience for targeted children  
 
 

A Perera  
HT 

Half termly reports 
 
Teacher and pupil voice  
 
Monitoring impact against 
exclusions, behaviour 
incidents and parental 
engagement  
 
Reduced behaviour incidents 
and exclusions for targeted 
pupils  

Reduced number of behaviour 
incidents in the classroom and 
playground. 
 
Children use strategies to 
support emotional regulation 
and behaviours for learning  

Islington Trauma Informed 
programme in schools  
 
 
Service level agreement buy 
in to New River College 
behaviour support outreach 
team  
 
School Wellbeing Service 

Staff are better equipped to 
support children with 
trauma, and find strategies 
to calm and engage children 
in learning   
 
Improvements in behaviour, 
work quality and attendance  
 
 
 
 
The EEF states, ‘Overall, it 
is clear that reducing 
challenging behaviour in 
schools can have a direct 
and lasting effect on pupils’ 
learning.’  
 

Training for staff to support them to be better 
equipped to support children who might be 
dealing with underlying trauma  
 
Parent workshops to equip parents with skills 
to support mental health and wellbeing of 
their child. This includes providing parents 
with  strategies to support children to  
participate in learning and discuss worries 
during partial opening and lockdown 
 
Specific advice for individual children with 
high SEMHD. Encouraging engagement with 
school and increasing attendance when 
return to full opening  
 
Termly Team Around the School meetings 
identify PP children requiring support for 
SEMHD 
 

A Perera  
 

 
 
 
 



Pupil voice reveal they see the school as 
caring environment and one in which there is 
adult they feel comfortable talking to 
 
Level 3 restorative sheets and bullying log 
monitor and track impact of support for 
children with SEMHD  
 
Reduction in fixed term and internal 
exclusions  

To ensure readiness to learn, 
by improving behaviour for 
learning, de-escalation and 
restorative strategies in the 
classroom and playground  

Employment of 4 learning 
mentors to provide targeted 
support for PP children, 
small group and 1:1 social / 
emotional interventions. PP 
children are prioritised for 
lunchtime, activity and 
learning clubs. 
* COVID guidelines have 
restricted use of LM’s this 
year. 3 are classroom based 
and deliver support to 
children in the year group 
they are assigned to   
 
Employment of FLO to liaise 
and support hard to reach 
families  
 
Employment of 3 sports 
coaches to support during 
lunchtime play  
 
Additional training for 
midday meal supervisors  

The EEF states: ‘Overall, it 
is clear that reducing 
challenging behaviour in 
schools can have a direct 
and lasting effect on pupils’ 
learning.’  
 
Targeted interventions for 
those diagnosed or at risk of 
emotional or behavioural 
disorders produce the 
greatest effects.’ 
 
‘Programmes of two to six 
months seem to produce 
more long-lasting results.’ 
 

Further training for learning mentors in ITIPS 
and mental health and wellbeing 
programmes  
 
Half termly meeting to track progress 
 
Attendance of weekly staff meetings to 
gather information on student s requiring 
support  
 
3- 6 months minimum support for selected 
students receiving 1:1 support  
 
Qualitative and quantitative assessment per 
term on targeted pupils  
Teacher and pupil voice identifies 
improvement in classroom engagement and 
playground behaviour  
 
Reduced exclusions and behaviour incidents  
 
Increase in engagement and attendance of 
parents for TAC/ TAF meetings and take up 
of Early Help agencies  
 

A Perera  
 

 
 
Increased engagement of 
parents in workshops, 
parents evening and other 
school events  
 
Children are able to access 
any external or internal 
support that is needed  
 

To improve self-esteem and 
sense of school identity 

PP children receive relevant 
items of school uniform  
 

 Implementation of new school uniform policy. 
Including uniform assistance application 
targeted at PP children 
 
Weekly reminders to staff regarding school 
uniform  
 
Promotion of school uniform expectations  to 
parents via texts, emails and school 
newsletter  

A Perera  
Business 
Manager 
Office 
Manager   
 

Increase in number of pupil 
premium students who are 
compliant with school 
uniform policy to create 
sense of school community 
and belonging  

 
 

 


